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	SPECIFIC LITERACY PROGRAM DESIGN
· Proposal

· To implement 90-day reading classes for inmates with TABE reading scores of 3.9 or below on the Level D test booklet.
· Education Objectives
· To instruct inmates in the skills and strategies in an intensive reading program so that they will efficiently and effectively read expository and non-expository.

· To help students accelerate their progress to the completion of a GED.

· To meet Armstrong compliances for students with education disabilities.

· To instruct students in life skills strategies.

· Course of Action / Implementation
· Identification of Students with Reading Problems    Two primary assessment tools will be used:

· TABE (Test of Adult Basic Education)     Level D test booklet.

· Quick Phonics Survey (QPS)     Understanding sound / symbol relationships, transfers, and associations (i.e., associating and transferring from grapheme to sound or vice versa and combinations thereof).

· Qualitative Reading Inventory-3 (QRI-3)    QRI-3 is administered orally and on an individual basis and provides the instructor with a more accurate inventory of reading strengths and weaknesses.
· Student Selection      Student participation in the classes will be through

· Formal scores from the TABE and (more infrequently) QRI-3.

· Informal oral and written instruments through instructor and inmate “interviews” to ascertain inmate affective domain and history of drug use.
· Classroom Structure
· Intensive direct study, inmate T.A. facilitation, and daily assignments to be completed in the housing units.

· Classes to be, at the minimum, 90 days, in duration.
· Classroom Activities     The activities will vary according to the tasks to be completed and skills and strategies to be learned.

· Cost     Initial costs will be those to acquire appropriate texts.  The purchase of texts will be funded through Work Force Investment Act (WIA) and will use existing classroom.
· The Instructor     The instructor has a reading background enhanced by taking 22 graduate-level units in literacy and reading from UC Davis, Extension Program and the MA program in reading through California State University, Sacramento.  He has taught adult reading classes for native and non-native speakers of English at the tertiary level at various community colleges in California and Washington.  He has also taught reading at the fourth and fifth grade levels in the U.S., beginning, intermediate, and advanced courses for academic purposes in Latin America, the Middle East and advanced high school students in Sub-Sahara Africa.
· Instructional Results and their Analysis and Evaluation     At intervals during the course students will take periodical teacher-prepared written (when possible) and oral exams to measure growth and achievement.  Statistical data from pre- and post-tests will then be compared for growth and achievement.  If a student can pass the exit exam he will be reassigned prior to completion of the regular 90-day course.  However, it must be emphasized that the instructor adheres to the teaching and completion of a curriculum from inception to completion for maximum effectiveness.



SPECIFIC INSTRUCTION PROGRAM DESIGN AND 

PEDAGOGICAL OBJECTIVES
Efficient and effective reading is a multifaceted process.  It requires that the reader not only decodes the phonetic orthography of the language but be actively engaged in decoding from and in-coding into the reading the intended meaning of what is being read.  The following are five fundamental areas of reading instruction to be used when teaching students to read.  This section provides a more detailed and comprehensive program design for instructional purposes.

THE FIVE AREAS OF READING INSTRUCTION

1. Decoding
Decoding is a necessary skill and strategy component for students who are either non-literate or who have poor decoding skills.  The following are guidelines that will be followed depending on the need of a student with severe decoding skills.
· Phonemic / Phonological Awareness     Phonemic awareness is the ability to be aware of, think about, and work with the individual meaningful sounds (as opposed to letters) of spoken words.  Phoneme awareness is a necessary but not sufficient condition for learning to read an alphabetic writing system.

· Initial work on phoneme awareness predicts early reading and spelling proficiency.

· Phonological skill is both inherited and learned.

· Individuals who are pre-literate may not benefit from phonics instruction until they have basic phoneme awareness.

· Phonics Instruction     Phonics instruction teaches the relationships between the letters (graphemes) of a written language and the individual sounds (phonemes) of spoken language.

2. Fluency Development     Fluency is the reader’s ability to comfortably negotiate the phonetic decoding process of the alphabet with few or no pauses.  The more fluent the reader the more he is able to concentrate on the content; hence, better comprehension of the material is achieved.

3. Vocabulary Development     Vocabulary development – the acquisition of new lexical items which could include new words as well as understanding affixes and / or roots -refers to the words we need to communicate effectively.  Word learning strategies include:

· Using dictionaries and other reference aids     Not only “standard’ dictionaries but also glossaries and thesauruses.

· Using word parts     Common affixes and roots.

· Using context clues     Clues in the reading passages that give “hints” about the meaning of an unknown word.

Students need to study and know word various word meanings.  Levels of word knowledge have variously been identified into three areas:

· Learning a new meaning for a known word.

· Learning the meaning of a new word representing an unknown concept.

· Clarifying and enriching the meaning of a known word.
4. Comprehension Development      Good readers are purposeful readers (i.e., who read for and with a purpose).  Comprehension of text reading is the most critical skill of the reading process to be taught after decoding and fluency skills have been achieved. Effective comprehension can not occur if a reader is able to only read fluently and effectively decipher the meaning of unknown words but cannot understand what is read.  Comprehension is multifaceted.  Comprehension monitoring teaches students to be aware of what they do understand (see Schema and Metacognitive Skills Development below), identify what they do not understand, and use appropriate “fix-up” strategies to resolve problems in comprehension.  Therefore, students have to be:

· Purposeful in what they are reading.

· Active in their reading.  This means that they need to think actively as they read.  (See schema and metacognitive skills below.)

5. Schema and Metacognitive Skills Development     Schema (or schemata) is usually defined as prior knowledge that a reader uses when reading passages. All of us have at our disposal information (knowledge) that may be directly related to what is being read.  This knowledge has been acquired either through informally or formally.  Possessing metacognitive skills means actively knowing the skills and strategies that are used to help readers read fluently, develop vocabulary,  and  negotiate the levels of comprehension (from simple rote memorization to high-order skills such as predicting and interpreting readings) that are essential for efficient and effective reading.  Metacognition is knowledge; awareness; thinking about thinking of the reading process while the reader is actively reading.  It refers to actively engaging skills and strategies during the reading process.

6. Additional Concerns
Although the course will not teach math mechanics, it will include a component on effective and efficient reading for applied mathematics; that is, students will analyze reading passages that focus on comprehending, interpreting, and then applying mathematic, vocabulary, and concepts for effective problem solving.  Finally, certain units will focus on live skills issues such as those in the areas of personal finance, stress coping strategies and other emotional health issues as well as social development and person and family interaction.

FACTORS THAT INFLUENCE READING DEVELOPMENT
Note:  Research has identified and replicated research findings which have located key factors that influence reading development, irrespective of factors such as socioeconomic level or physical impairments.  These seven are:

1. Development of phonemic awareness and of the alphabetic principle (graph – sound connection).

2. Ability to decode words.

3. Automoticity with a sufficient number of words.  (Automoticity is the skill to decode words with no or few articulatory problems.)

4. Acquisition of vocabulary along with the application of reading comprehension strategies.

5. Extensive reading of both narrative and expository texts.

6. Maintaining the motivation to learn.

7. Adequate teacher preparation and materials.

PRIMARY STUDENT REFERENCES TEXTS
Initially there will be no primary text(s).  The reading components, as listed above in the objectives and which will be further elaborated upon as the class evolves, will be the primary guiding factors for in and out-of-class exercises.  It will be necessary to supplement the instruction delivery material with teacher-prepared material.  For those purposes more current and adult-related texts will be evaluated and ordered.

EDUCATION PLANNING AND DELIVERY
· Instructional Methods
· Demonstration / Modeling    Modeling by the instructor is important when introducing new material or tasks.  This is especially true for new content material.   Modeling as a step-by-step process is especially important for complex activities such as mapping schemata as a pre- (and post-) reading activity.

· Discussion     Used primarily for two reasons: To develop ideas and attitudes regarding the material to be covered (i.e., warm-up and pre-reading activities) and to clarify class discussion or instruction.

· Lecture     To be used sparingly but always when necessary.  The focus of the class will be student-centered and not teacher-centered activities.  The more discussion and the more input from the students the more will the students depend upon themselves as the agent of learning.

ENRICHMENT ACTIVITIES     Most of the enrichment activities to be used will be two-fold:

· Using the students’ knowledge to predict and analyze pre- and post-reading activities.  This is an excellent activity for students to use high-order kinds of reasoning skills (such as predicting, analyzing, evaluating alternatives, in-dept questioning, etc.)

· Students will be assigned “homework” for selected reading passages.  Homework will focus on practice for fluent reading, vocabulary development (through personal “dictionaries” that students will keep for unknown lexical items and the skills and strategies used to ascertain meanings thereof), and “thinking exercises” for further in-class discussion of what is being read.
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